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Abstract 
There have been many studies on the history of teacher education in Turkey. However, the number of studies about Language 
Teacher Education in Turkish education system is limited in the literature.  This study aimed to fill this gap by providing detailed 
literature review both on the history of pre-service and in-service language teacher education in Turkish education system starting 
from the second constitutional period with a critical manner. 
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1. Teacher education in Turkey 
In the 19th century Ottoman Empire was about to collapse due to the fact that the country’s economy, education, 
military was far behind the western countries. In order to prevent the Empire from collapsing, the number of the 
quality reforms increased remarkably. In terms of idea and structure, the reforms took French revolution as a model 
that’s why, among the reforms; schooling and establishing new schools were the prerequisites. Because of this 
reason, western type of state and private schools were founded rapidly both by government and by the minorities. In 
1869, the fact that foreign language education was integrated into the national education curriculum of the 
secondary schools is believed to be the first significant step in official foreign language teaching in the country. Due 
to the French effect and impact on the Ottoman Empire, French was the first official foreign language which was 
taught in those schools (Demirel, 2004). However, the reforms in language teaching took place only in Istanbul 
which was the capital city of Ottoman, unfortunately, the people living in the rest of the empire were not able to 
learn any foreign languages in this period of Ottoman reformation. Even though English was not as powerful as 
French, it also started to gain power with the American schools in Istanbul. Thus, it will not be wrong to accept the 
period as the milestone in the history of English language teaching and learning in Turkish education system 
(Tanzimat Period). Language teaching was the responsibility of the people whose native languages were French and 
English in those years. In addition, the students who were sent to European countries with the purpose of learning 
western languages to follow the developments in western world were also taught foreign languages in the secondary 
schools. The program and the syllabus of the foreign language teaching were based on education of the structure of 
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the language  and translation which are the characteristics of the Grammar-Translation Method. The use of this 
methodology in language teaching still has impact in language teaching in Turkish education system (IúÕk,2008). In 
1869, Maarif-i Umumiye Nizamnamesi, which was the first legislation regarding teacher training, was prepared and 
accepted (BinbaúÕR÷lu, 2009). This legislation is very significant in the history of teacher education in Turkey since 
it is the first policy that accepts teaching as a profession. According to this legislation, the graduates of teacher 
education schools would have been preferred when teachers were appointed to schools in the country. 
 Training of teachers in the Turkish education system started in 1848 with the foundation of Darülmuallimin-i 
Rüúdi  in Istanbul. This school trained pre-service teachers for three years. The graduates of this school taught at the 
rüúdiye(secondary school). In 1868, Darülmuallimin-i SÕbyan  was established to train teachers for VÕbyan mektebi  
where primary education was offered. In 1870, a school called Darülmüallimat was founded to train teachers for 
elementary and secondary schools for girls. Later, these schools also started training in different regions of Anatolia 
(Akyüz, 2009). The graduates of these schools were responsible for teaching all subject matters at schools they were 
appointed. In other words, they were the ones who taught foreign languages to students in the secondary schools 
according to the pedagogical rules by applying necessary methods and approaches of teaching. Since there were no 
departments on teaching foreign language, the methods were based on general pedagogical rules not specific to 
foreign language teaching.  
World War I was a great disaster for the Ottoman Empire not only politically but also in the field of education. 
Nearly half of the qualified young teachers graduated from teacher training schools were killed during the war. As a 
result, lack of teacher in education occurred to a great extent. Even though the pre-service teachers in teacher 
training schools and their instructors were not taken to military and they were ordered to continue their studies, it 
would was difficult to fill the gap opened as a result of the war. The collaboration of Ottoman Empire with Germany 
during the war resulted in the closure of the schools founded by enemy countries which were England, French, 
Russia. The Ottoman Education system was tried to be improved by the help of the experts came from Germany. As 
a result, hundreds of educators and experts started to work in the schools of Ottoman. German was the new foreign 
language to be taught in the secondary schools. In addition to Galatasaray Sultanisi of which medium of instruction 
was French, a new high school was tried to be founded with German medium of instruction. Since German language 
was not taught until World War I, in the teacher training schools, the educators came from Germany were the only 
ones who taught this foreign language. Despite these developments during the 2nd Constitutional Period, it is hard to 
claim the permanency of all these reforms because of the wars experienced (Akyüz, 2009, p.295). 
As discussed above, even though teacher education started and implemented systematically, it is hard to claim 
that there was a policy regarding foreign language teacher education before and during the Constitutional Period. 
However, it was seen that the policy of our country regarding foreign language teaching was always in the trial of 
improvement by following the developments in the western countries, by sending students for education and inviting 
experts to teach languages in the secondary schools. Republic of Turkey was founded on October 29, 1923, and a 
new era started for any aspects of public life including foreign language education. Turkey took western world as a 
role model and tended to observe and follow the developments in those countries after the announcement of 
Republic. Correspondingly, the western languages were preferred to be taught in the schools, however, the 
preference of any western language depended on the political relations with those countries. In the first period after 
the announcement of republic French was the preferred language, then as a result of being a member of international 
foundations English was the language to be taught (O÷uz, 1999, p. 7). Even though German was the popular 
language during 1960s, the increasing political and social relations with the USA and the increasing power of 
America in the fields of science and technology, English became the mostly preferable foreign language not only in 
our country but also in the rest of the world. In parallel to all these developments, the increasing demand for foreign 
language, a need for educational policies on foreign language teacher education occurred in our country. Foreign 
language teacher education has been specifically focused on helping effective foreign language teaching. It has been 
believed that the quality of the education offered to the students is strongly related to the quality of the language 
teacher (Demirel, 1991, pp.25-26). In 1924, just after the announcement of republic, Mustafa Kemal Atatürk invited 
John Dewey to our country. The reason was asking his opinion about the best way of education and teacher training 
in a democratic social system (Ata, 2001). As a result of his suggestion, in 1925 a teacher education institution was 
founded in Konya with 16 students and trained teachers for the secondary schools until 1946. Although foreign 
language learning was one of the components of these teacher training schools, there was no component related to 
foreign language teaching. However, the graduates of these schools were the ones who taught foreign language in 
the secondary schools. This school moved to Ankara with the name of Gazi Institution of Education in 1927. 
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From the very beginning of the Turkish Republic, various experts were invited to our country to investigate the 
problems in education and offer solutions. In 1933, on the invitation of Minister of Education, Dr. Reúit Galip, an 
education expert Prof. Dr. Albert Malche came to Turkey and published a report on the importance of establishing a 
university. With the law dated 31.05.1933, # 2547, Istanbul University was founded as a result of this report (Akyüz, 
2009, p.381). Demircan (1988) states that with the purpose of training foreign language teachers to supply the need 
in the country, a 2-year foreign languages higher education school was founded with the collaboration of this 
university and Ministry of Education in 1938-1939 academic year (Tebli÷ler Dergisi 1939:111, Ergin; pp. 2160-63). 
The students of this school were educated in their own schools in the first year and went to the countries where those 
languages were spoken in the second year. 20 students for each language (German, French, English) were accepted 
for language teaching. The students accepted for this school were the graduates of colleges of which medium of 
instruction was one of these foreign languages. However, because of the World War II, the students could not be 
sent to those countries, and in 1943-44 academic year this school was closed. In addition, in 1940, with the purpose 
of training foreign language teachers, a new branch was added to Istanbul Higher Teacher Education School. The 
students of this branch took the language courses in the philology department and the pedagogical courses in the 
Teacher Education department of Higher Teacher Education School. 
Another source of the foreign language teachers was the philology departments of Istanbul University (1933-) 
and Language and History-Geography Faculty. The graduates of these departments were allowed to teach foreign 
language when they took the necessary teaching certificate after taking the pedagogical courses. Among the courses 
offered to pre-service language teachers, there were no specific courses related to foreign language teaching 
(Demircan, 1988) which means that they were teaching without being aware of the recent techniques and 
approaches in this specific field. In addition to above mentioned foreign language teacher education institutions, 
Gazi Institution of Education started to train foreign language teachers in 1941-42 academic year. With the purpose 
of training foreign language teachers, in 1941 the department of French Language Teaching, in 1944 the department 
of English Language Teaching and in 1947 the department of German Language Teaching started their teacher 
education programs (Demircan, 1988). The duration of teacher education was two years in these departments. These 
applications resulted from the suggestions made at the 1st National Education Council (Milli E÷itim ùurasÕ) (1939). 
The suggestions made on the foreign language teacher education were as follows: (1) Appointing the graduates of 
teacher education schools to foreign schools in Istanbul, (2) Benefitting from the branch (Foreign Languages Higher 
Education School) opened at Istanbul University, (3) Educating students with scholarship in the Departments of 
French, German and English Literature of Ankara Language and History-Geography Faculty.  
After 1941, when the need for language teachers could not be supplied with the graduates of philology and 
foreign language departments of higher education schools, Ministry of Education offered ‘assistant teacher’ exams 
in years 1941 and 1962 (Tebli÷ler Dergisi, 1941:439). The exams were specifically on the methodology, phonetics, 
grammar, materials, lexicon and reading-writing in language teaching (Tebli÷ler Dergisi, 12.11.1962). In 1946, in 
the 3rd National Education Council, as a result of the growing number of students and schools, it was suggested to 
open departments of Language teacher education within some Institutions of Education to provide language teachers 
for secondary schools. As a result, in the Institutions of Education in DiyarbakÕr, Eskiúehir, Konya, Bursa, Erzurum 
and Izmir-Buca (1968) departments of foreign language teacher education were founded. In the 4th National 
Education Council, the suggestion of increasing the duration of education in these institutions to three years with the 
purpose of educating more qualified language teachers was accepted (1949). However, this decision was started to 
be applied in 1962-63 academic year (Tebli÷ler Dergisi, 1961: 137).  
The report of National Education Commission, which was published in 1960, stated that the Institutions of 
Education were inadequate to supply required number of language teachers for secondary education. In the same 
report, increasing the number of students accepted to these programs was suggested. In order to supply the need for 
language teachers, in 1974-75, evening education was started with the aim of using the physical conditions of these 
institutions more economically. In addition to evening education, summer education and education through mailing 
were started as other solutions to supply the need of language teachers (Demircan, 1988). Some of the students 
attended to the summer education courses were working as elementary school teachers during the academic year. In 
the summer, they were being offered intensive courses. These courses were provided by qualified language teachers 
who were the graduates of Language teaching departments of Institutions of Education. In the end of this 
application, a lot of elementary school teachers started to work in the secondary schools as language teachers.  
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The practicality issue of this application has always been discussed because of the fact that the providers were 
also teaching during the academic year. Although they were willing in the first year because of earning extra money, 
they became reluctant in the second year because of not having any holiday to rest after a long and tiring academic 
year. On the other hand, the teacher education through mailing was another application that should be discussed 
within this paper. This way of education resulted in failure because of some predictable reasons such as; being away 
from interaction, being unaware of the realities of language classroom, having no chance to practice the methods 
and techniques taught and not having any chance to gain necessary competences before starting language teaching. 
A period of three years of education in the Institutions of education increased to four years in the academic year 
1978-79 so that the application of teaching for three years was terminated. The schools, whose conditions were 
believed to be suitable, were opened again after changing the programs into Higher Teacher Education Schools. 
Finally, with the law dated 20.07.1982, these schools were integrated into the new Universities as Faculties of 
Education. Demircan (1988), Gömleksiz (1999) and Çelebi (2006) listed the sources of language teachers until 1980 
as follows; 1) The ones who finished the day (1933-) and evening (1974) departments of philology; 2) The graduates 
of Foreign Languages Higher Education Schools (1972); 3) the students who attended to different departments out 
of educational departments and who had A, B or C level language proficiency, 4) the graduates of Institutions of 
Education, foreign language departments; 5) the graduates of distant education of foreign language education 
departments; 6) the ones who completed the summer course ; 7) the ones who were educated with ‘accelerated’ 
programs (1978-1980); 8) The ones who attended other departments of Education faculties with an additional 
branch which was a foreign language; 9)The graduates of language school of a two-year non-formal higher 
education institution (1975-1982); 10) The ones who passed the assistant teacher exam opened by Ministry of 
Education; 11) The successful ones in the qualifying exam regarding language teaching opened by Ministry of 
Education (1941-) 12) The ones who had been abroad with the purpose of education; 13) The ones who had the 
certificate given at the end of the courses offered by Ministry of Education (1939-); 14)The ones chosen among the 
graduates of private schools by the principals of schools; 15)The Americans who were university graduates and who 
had the identity of  ‘peace activist’ (1963-1970); 16) Elementary school teachers who know a foreign language; 17) 
Native people or teachers; 18) Graduates of foreign language departments of Universities (1982-). 
In 1997, the eight-year compulsory education system started and this resulted in some remarkable changes in 
foreign language education in Turkey. Under this law it became an obligatory for public primary school students to 
start studying a foreign language in the 4th grade (Atay, 2007). As a result of this law, the need for language teachers 
increased rapidly. In order to fill this gap, the ones who graduated from the language programs of science and 
literature faculties were given the chance to work as language teachers. 
In 1997, the program and the curriculum of Faculties of education, which were the only sources of language 
teachers, had to be restructured in terms of the courses offered and the approaches. As a result of these new 
developments, Higher Education Board (YOK) prepared new curricula for the language teacher education 
departments.  According to this new structure, language teachers would be educated only in the Language Teacher 
Education departments of Faculties of Education. The graduates of Philology department could teach language only 
if they finish non-thesis master program in the field of language teaching. YÕldÕz (2001) clearly explained the 
difference between the old (before 1997) and the new (after 1997) programs which were implemented in the 
Language Teacher Education departments of Faculties of Education. The first difference was related to the amount 
of credits that students were required to have in order to graduate. Even though the number of required credits was 
186 in  the  old  program,  it  is  143 in  the  new one.  The  total  weekly  class  hours  was  decreased  to  17.9  from 23.2  
which is parallel with the Education Faculties in Europe.  Another difference was in terms of the courses offered to 
pre-service teachers. Some of the compulsory field related courses such as; Literature, Grammar, Linguistics, 
translation were replaced with general teacher education courses such as; classroom management, testing. This 
renovation shows that, in the new program, there is an effort to increase the number of general teaching courses. The 
third and the most important difference is about practice teaching. The pre-service teachers are required to go to 
schools and experience teaching in the real environment in the forth semester of their education which is called as 
‘School Experience I’.  The requirement of this course is observing the classroom and doing some related tasks. In 
the seventh term of the program, pre-service teachers go to schools to see the routines of the school and classroom. 
This course is called as ‘School Experience II’. In the final semester, these pre-service teachers go on going to 
schools with the purpose of practice teaching. The aim of this new programming is to help pre-service teachers 
relate their theoretical knowledge with the practice in real teaching environment. They are also attending theoretical 
courses in their departments which means that they are practicing teaching in the same semester when they also 
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attend to theoretical courses where they have the chance to share their experiences with their peers and supervisors. 
Another significant result of these courses is that they create a strong relation between the schools and the academic 
institutions. It is believed that this restructuring resulted in more qualified graduates of Language Teacher Education 
departments. The renovations that this restructured foreign language teacher education program were listed as 
follows (Tapan, 2003): combining theory and practice, close relationships with the schools, the application of taking 
curses from other departments, having the chance of doing minor, pre-service teachers are given the chance to 
follow courses in European countries within the Erasmus Exchange program. 
All above mentioned qualities of the new program help pre-service foreign language teachers to follow the 
improvements in foreign language teaching in the world which is very important for our country which has been 
trying  to  be  a  member  of  European  Union.  In  2004,  the  law  about  the  ones  who  can  be  language  teachers  was  
declared  (Talim Terbiye Kurulu,12.07.2004; 119). According to this legislation, the order of preference is as 
follows; 1) the graduates of foreign language departments of Faculties of Education; 2) graduates of non-thesis 
masters program; 3) the graduates of English Language and Literature, American Culture, translation and linguistics 
departments who have the certificate given after a course offered by the collaboration of Ministry of Education and 
Higher Education Board (TTKB, 2004). On the other hand, these ways of employing English language teachers may 
not be adequate to fill the gap. In this situation, the ones who are graduates of different programs of universities of 
which medium of instruction is foreign language can be employed as foreign language teachers on condition that 
they have the language teaching certificate. In addition, graduates of different field teacher education programs at 
Faculties of Education and Faculties of Science and Literature are also employed as language teachers provided that 
they get at least ‘B’ in the Language Test for Civil Servants (KPDS) and having a certificate in language teaching.  
Teacher Education necessitates a career-long education. As the technology improves day by day, there also occur 
improvements and changes in teacher education. Receiving the BA degree cannot be enough for a language teacher 
throughout his career. There is always a need for ongoing education. That’s why in-service language teacher 
education is as important as pre-service language teacher education.  
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